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Abstract 
One of the significant topics that should be considered in the teacher education program is the children rights issue, so it is 
important to determine prospective teachers’ knowledge needs about children rights. Main purpose of this study was to determine 
the knowledge level of prospective teachers about children rights issue in addition to presenting their knowledge needs about the 
same issue. This study was a descriptive study. Sample was composed of 150 prospective teachers in Turkish Language and 
Classroom Teaching Departments. Results indicate that participants believed in the importance of knowing children rights and 
besides prospective teachers wanted to learn more about the rights during their university education. 
© 2010 Published by Elsevier Ltd. 
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1. Introduction 
Human rights as well as the children rights issue have taken attention in recent years and there have been many 
improvements regarding these topics during recent years, so twentieth century has been rightly named as the 
children era (Khoury-Kassabri, Haj-Yahia & Ben-Arieh, 2006). According to Freeman (1996), the children was 
recognized as a full human being with full integrity and personality, and with abilities to participate fully in society 
with The United Nations convention on the Rights of the Child. Although, child concept is defined differently by 
different cultures and it is generally expressed with a fixed age; eighteen which is also confirmed by Children Rights 
Declaration. Besides, Fass (2003) mentioned that societies need children for their existence and raise them, besides 
each  society  has  its  own  protection  methods  for  their  children.  Further  to  that,  everyone  of  us  had  lived  that  
childhood period and have an image about this period along with having an emotional connection with it (Fass, 
2003).  
There are various studies realized about children rights issue; how children understand their rights through 
different ages (Melton, 1980 as cited in Khoury-Kassabri, Haj-Yahia, & Ben-Arieh, 2006), gender differences 
(Limber, Kask, Heidmets, Kaufman & Melton, 1999) and cultural differences (Khoury-Kassabri, Haj-Yahia, & Ben-
Arieh, 2006) in comprehension of rights, child abuse and neglect (Mildred & Plummer, 2009; Bollenbacher & 
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Sakagawa, 2006), the effect of school climate (Khoury-Kassabri & Ben-Arieh, 2009), political issues or dilemmas 
(Mulinge, 2002), young people’s views (Day, Peterson-Badali & Ruck, 2006), children rights in textbooks 
(Karaman Kepenekçi, 2010), etc.   
As seen, none of these studies mentioned examined the prospective teachers’ knowledge level and knowledge 
needs about the children rights. Besides, teachers have many responsibilities along with the teaching some subjects, 
one of the significant responsibility of teachers is to know developmental characteristics of their students and to 
consider their individual differences while they are preparing their educational programs (KandÕr, 2001). These 
show that teachers should be knowledgeable about children rights issue.  
2. Method 
2.1.  The model of the study 
This study is a descriptive study which tries to present the situation in the way it is and its main goal is to 
describe the data and characteristics of a situation at one specific point in time. Aims of this study are to determine 
the knowledge levels of prospective teachers in Turkish Language and Classroom Teaching Departments and also to 
determine their knowledge needs about this topic. Based on these main purposes; the following questions are tried to 
be answered: 
1. Is there a meaningful difference between prospective teachers’ departments and gender and the topics the 
society should know about children rights? 
2. Is there a meaningful difference between prospective teachers’ departments and gender and their knowledge 
levels about the children rights? 
3. Is there a meaningful difference between prospective teachers’ departments and gender and their habits about 
reading articles or books about children rights? 
4. Is there a meaningful difference between prospective teachers’ departments and gender and their encountering 
with situations that are not appropriate to children rights? 
5. What are the topics prospective teachers want to know about children rights for overcoming their knowledge 
needs about these topics? 
6. According to prospective teachers, which topics prospective teachers should know about children rights? 
2.2. Sample of the study 
Sample of the study was composed of 150 prospective teachers studying in Turkish Language and Classroom 
Teaching departments during 2008-2009 academic year in Kafkas University Faculty of Education; 51 Turkish 
Language Department (34%) and 99 Classroom Teaching Department (66%) as shown in Table 1 below. Sample 
was selected through convenience sampling method which is a non-probability sampling method, and this method is 
selected due to the fact that it is already available and convenient for the researchers. 
 
Table 1. Gender Distribution of Participants in Turkish Language and Classroom Teaching Departments 
Department  Gender  n  (%) Total 
 Girl 
N (%) 
Boy 
N (%) 
 
Turkish Lang. 15 (27) 36 (38) 51 (34) 
Classroom Teach. 40 (73) 59 (62) 99 (66) 
Total 55 (100) 95 (100) 150 00) 
2.3. Data collection and analysis processes 
The data of this study were gathered through an instrument constituted by the researchers and it is composed of 
six questions; four questions with rating scale and two open ended questions. First two questions are composed of 
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ten ratings; third question has two answer choices (“yes” and “no”); and fourth question has three answer choices 
(“yes”, “sometimes” and “no”). The instrument was applied to the participants who wanted to take part in the study. 
There may be data collector threat to the internal validity; for controlling this threat, one of the researchers was the 
only data collector though the study (Fraenkel & Wallen, 2006, p.173). 
The data gathered with the instrument constituted by the researchers were analyzed with chi-square and content 
analysis methods. First closed ended questions were analyzed through chi-square. Furthermore, two open ended 
questions were analyzed with content analysis methods and two coders worked on the analysis of these questions. 
The procedure applied was as follows: at first one of the coders worked on the raw data gathered then the second 
coder studied the raw data again. At the end of the analysis of these questions two coders discussed on both codes 
derived, and final codes and themes are formed according to their discussion based on their own results. 
3.  Conclusions and Discussion 
The findings of the study and discussion based on these findings are presented under quantitative and qualitative 
results in the following parts based on the research questions. 
3.1.  Quantitative Findings 
The chi-square results of first sub-question question are presented in Table 2. According to analysis of this 
question, there is not a meaningful difference between prospective teachers’ departments and the topics the society 
should know about children rights (x² (sd=6, n=145)=1.73, p>.05) as shown in Table 2; on the other hand, there is a 
meaningful difference between prospective teachers’ gender and the importance the prospective teachers give to 
children rights topics (x² (sd=6, n=145)=12.89, p<.05) as shown in Table 3. 
 
Table 2.  The Results of Chi-Square Test: The Difference Between Department and The Importance Given to Children Rights Issue 
Department  1 4 5 7 8 9 10 Total 
Turkish Lang. N 
% 
1 
2.1% 
0 
0% 
3 
6.2% 
1 
2.1% 
0 
0% 
1 
2.1% 
42 
87.5% 
48 
100% 
Classroom 
Teach. 
N 
% 
2 
2.1% 
1 
1.0% 
7 
7.2% 
1 
1.0% 
1 
1.0% 
4 
4.1% 
81 
83.5% 
97 
100% 
Total N 
% 
3 
2.1% 
1 
0.7% 
10 
6.9% 
2 
1.4% 
1 
0.7% 
5 
3.4% 
123 
84.8% 
145 
100% 
            x²= 1.73  sd=6 P=.942 
 
Table 3. The Results of Chi-Square Test: The Difference between Gender and The Importance Given to Children Rights Issue 
Gender  1 4 5 7 8 9 10 Total 
Girl N 
% 
0 
0% 
0 
0% 
0 
0% 
2 
3.7% 
0 
0% 
2 
3.7% 
50 
92.6% 
54 
100% 
Boy N 
% 
3 
3.3% 
1 
1.1% 
10 
11% 
0 
0% 
1 
1.1% 
3 
3.3% 
73 
80.2% 
91 
100% 
Total N 
% 
3 
2.1% 
1 
0.7% 
10 
6.9% 
2 
1.4% 
1 
0.7% 
5 
3.4% 
123 
84.8% 
145 
100% 
                x²= 12.89  sd=6 P=.045  
As understood from Table 3, girls (92.6%) are more sensitive than boys (80.2%) to topics the society should 
know about the children rights as expected. However, in a different study for determining the gender differences 
with respect to children’s concept of children rights, a study was also examined (Limber et. al, 1999) and it is found 
that there is not a significant differences between boys and girls with respect to their definition of right and their 
level of reasoning about rights.  
The findings based second sub-question with respect to chi-square test are presented in Table 4 and Table 5. 
According to analysis results, there is not a difference between prospective teachers’ knowledge level about children 
rights and their departments (x² (sd=6, n=149)=5.89, p>.05) and as well there is not a difference between the gender 
(x² (sd=6, n=149)=7.06, p>.05). 
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Table 4. The Results of Chi-Square Test: The Difference between Department and Knowledge Level about Children Rights 
Department  1  3 4 5 6 7 8 9 10 Total 
Turkish Lang. N 
% 
0 
0% 
1 
2.0% 
4 
8.0% 
6 
12.0% 
13 
26% 
8 
16.0% 
7 
14.0% 
6 
12.0% 
2 
4.0% 
3 
6% 
50 
100% 
Classroom 
Teach. 
N 
% 
3 
3.0% 
0 
0.0% 
4 
4.0% 
11 
11.1% 
32 
32.3% 
14 
14.1% 
11 
11.1% 
16 
16.2% 
4 
4.0% 
4 
4.0% 
99 
100% 
Total N 
% 
3 
2.0% 
1 
0.7% 
8 
5.4% 
17 
11.4% 
45 
30.2% 
22 
14.8% 
18 
12.1% 
22 
14.8% 
6 
4.0% 
7 
4.7% 
149 
100% 
   x²= 5.89  sd=6 P=.750 
 
Table 5.The Results of Chi-Square Test: The Difference between Gender and Knowledge Level about Children Rights 
Gender  1 2 3 4 5 6 7 8 9 10 Total 
Girl N 
% 
1 
1.8% 
0 
0.0% 
5 
9.1% 
9 
16.4% 
16 
29.1% 
9 
16.4% 
4 
7.3% 
7 
12.7% 
2 
3.6% 
 
3.6% 
55 
100% 
Boy N 
% 
2 
2.1% 
1 
1.1% 
3 
3.2% 
      8 
8.5% 
29 
30.9% 
13 
13.8% 
14 
14.9% 
15 
16.0% 
4 
4.3% 
 
5.3% 
94 
100% 
Total N 
% 
3 
2.0% 
1 
0.7% 
8 
5.4% 
17 
11.4% 
45 
30.2% 
22 
14.8% 
18 
12.1% 
22 
14.8% 
6 
4.0% 
7 
4.7% 
149 
100% 
   x² = 7.06 sd=6 P=.630 
 
When Table 4 and Table 5 are examined, it is obviously seen that both prospective teachers in different 
departments and participants with different genders evaluated their knowledge levels in medium level and chose “5” 
as an answer, but on the other hand it is supposed that teachers’ knowledge level about children rights at least more 
than medium level.  
The findings based on the chi-square test done for third sub-question are presented in the following Table 6. 
According to analysis results, there is not a meaningful difference between prospective teachers’ departments and 
their habits about reading articles or books about children rights (x² (sd=1, n=150)=1.71, p>.05) and as well with 
gender (x² (sd=1, n=150)=1.41, p>.05).  
 
Table 6.The Results of Chi-Square Test: The Difference between The Habit of Reading Articles or Books and Department and Gender 
Department  Yes No Total Gender  Yes No Total 
Turkish Lang. N 
% 
18 
35.3% 
33 
64.7% 
51 
100% 
Girl N 
% 
20 
36.4% 
35 
63.6% 
55 
100% 
Classroom 
Teach. 
N 
% 
46 
46.5% 
53 
53.5% 
99 
100% 
Boy N 
% 
44 
46.3% 
51 
53.7% 
95 
100% 
Total N 
% 
64 
42.7% 
86 
57.3% 
150 
100% 
Total N 
% 
64 
42.7% 
86 
57.3% 
150 
100% 
              x² =1.71 sd=1 P=.190              x²=1.41 sd=1 P=.235 
 
When Table 6 is analyzed, it is observed that prospective teachers in different departments and with different 
genders did not read articles or book about children rights. 
The results based on chi-square test done for fourth sub-question are presented in Table 7. With respect to 
analysis results, there is not a meaningful difference between prospective teachers’ departments (x² (sd=2, 
n=149)=3.37, p>.05) and gender (x² (sd=2, n=149)=0.46, p>.05) and their encountering with situations that are not 
appropriate to children rights.  
 
Table 7.The Results of Chi-Square Test: The Difference between Department and Gender and Encountering with Inappropriate Situations 
Department  Yes Some- 
times 
No Total Gender  Yes Some- 
times 
No Total 
Turkish Lang. N 
% 
26 
52.0% 
22 
44% 
2 
4% 
50 
100% 
Girl N 
% 
23 
%42.6 
29 
%53.7 
2 
%3.7 
54 
%100 
Classroom 
Teach. 
N 
% 
36 
36.4% 
53 
57.6% 
6 
6.1% 
99 
100% 
Boy N 
% 
39 
%41.1 
50 
%52.6 
6 
%6.3 
95 
%100 
Total N 
% 
62 
41.6% 
79 
53% 
8 
5.4% 
149 
100% 
Total N 
% 
62 
%41.6 
79 
%53 
8 
%5.4 
149 
%100 
   x² =3.37 sd=2 P=.185      x² =.46 sd=2 P=.793 
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As indicated in Table 7, prospective teachers from different departments and with different genders had 
encountered with inappropriate situations about children rights during their real lives. 
3.2. Qualitative Findings  
The findings about what the prospective teachers thought they should know about the children rights issue are 
shown in three different categories; education and other resources, current situation, and children and parents. The 
findings under these categories are shown in Table 8 together. 
 
Table 8.Prospective Teachers’ Knowledge Needs 
Themes Codes  f 
Children Rights Declaration (Rights and responsibilities, 28)  30 
More resources (Books, 12; Articles, 3; TV program, 1) 20 
Learning more  9 
Children rights course (In university as a selective course) 5 
The effect on children’s education (The reason for knowing children rights,2) 3 
Education and Other 
Resources 
Teaching methods used for children (Guidance and counseling principles, 1) 3 
 Easy access to resources 3 
Current Situation Children rights in Turkey (e.g. Legal Situation, 9; Role of Turkey, 1; Institutional 
responsibilities, 1) 
14 
 Children rights in the world (e.g. Situation in developed countries, 2; International 
procedure; 3) 
6 
 Applicability 2 
Children and Parents Children development (e.g. Needs and expectations, 2; Psychological and physiological 
characteristics, 1) 
10 
 Parental and adults attitudes towards children 5 
 Empathy with children 2 
 Living conditions of children 2 
 
As understood from Table 8 above, prospective teachers’ knowledge needs are mainly about children rights 
declaration itself (n=30, 20%), besides they also need more resources to learn about the rights like books (n=12, 
8%), articles (n=3, 2%) and TV program (n=1, .67%). A small amount of prospective teachers also mentioned and 
suggested to have a course about the rights during university education (n=5, 3.33%). The findings indicate that 
prospective teachers mainly wanted to learn about the situation of children rights in Turkey (n=14, 9.33%), and they 
specifically mentioned legal situation (n=9, 6%), role of Turkey (n=1, .67%), and institutional responsibilities (n=1, 
.67%). As seen in Table 8, the participants mostly mentioned under children and parents theme is children 
development (n=10, 6.67%) and they specifically said psychological and physiological characteristics (n=1; .67%), 
and needs and expectations (n=2, 1.33%).  These findings show that prospective teachers do not have chance to 
learn about children rights during their university education. Although there are institutional improvements, as an 
individual teachers have still need more information about children rights. Besides, about the courses about child 
development during university education, prospective teachers have still more need to learn about these topics in 
depth. 
The findings also indicate that the prospective teachers thought what a teacher should know about the children 
rights under the same themes as the previous question; children and parents, education and other resources, and 
current situation. 
Table 9. What a Teacher Should Know about Children Rights 
 
Theme Codes  f 
Knowing children (e.g. Developmental levels, 16; Psychological, social and physical 
characteristics, 11; Needs and expectations, 10; Basic needs, 6; Individual differences, 3) 
48 Children and Parents 
Parental effects 8 
 Child as a human being 3 
 Empathy with children 3 
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Education and Other Resources  Children Rights Declaration (e.g. Rights in general, 30; Right to Education, 10; Children 
rights education, 4) 
47 
 Human Rights Declaration 2 
Current Situation  Legal situation  5 
 Applicability 4 
 National / International agreements  2 
 Situation in developed countries 1 
 
In Table 9, the participant prospective teachers strongly mentioned to know about knowing children (n=48, 32%) 
and they specifically mentioned developmental levels (n=16, 10.67%), psychological, social and physical 
characteristics (n=11, 7.33%), needs and expectations (n=10, 6.67%), basic needs (n=6, 4%), and individual 
differences (n=3, 2%). Under education and other resources theme, children rights declaration (n=47, 31.33%) is the 
highly cited issue by the participants. They also specifically mentioned rights in general (n=30, 20%), the right to 
education (n=10, 6.67%), and children rights education (n=4, 2.67%). In Table 9, under current situation theme 
participants said the legal situation (n=5, 3.33%) and applicability (n=4, 2.67%). As understood from the findings, 
prospective teachers believe that they do not have chance to learn children rights in depth during their educational 
lives. Furthermore, the findings show that it is very significant to know children and their developmental process. 
In conclusion, it is observed that prospective teachers do not have enough knowledge about children rights and as 
well there is a high need of knowledge about these topics. In this respect, it is right to suggest adding courses about 
children rights to teacher training programs. 
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